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Promotion of prosocial behaviors and social skills in preschool lesson plans
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Abstract: The literature highlights that promoting prosocial behaviors and social skills should be
among the priorities in educational projects. Lesson plans can give intentionality to educational
actions and influence pedagogical practices. This study aimed to identify activities planned by
preschool teachers, focusing on content related to the promotion of prosocial behaviors and social
skills. Four teachers from a municipal preschool in southeastern Sdo Paulo participated in the
research. Data were extracted from weekly lesson plans, and descriptive analyses were conducted.
The results indicated a small number of planned activities related to the promotion of prosocial
behaviors (0.2%), social skills (2.7%), or other themes related to socialization (8.8%), compared
to other pedagogical content (88.3%). The findings suggest the need for investment in teacher
training, including the planning of activities aimed at developing high-quality interpersonal
relationships to enhance the teaching-learning process in preschool.
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Promocé&o de comportamentos pro-sociais e habilidades sociais em planejamentos da
educagao infantil

Resumo: A literatura aponta que a promogao de comportamentos pro-sociais e habilidades sociais
deveria estar entre as prioridades em projetos educacionais. Planejamentos de ensino podem
conferir intencionalidade a a¢Ges educativas e influenciar préaticas pedagodgicas. Este estudo teve
como objetivo identificar atividades planejadas por professores da educacédo infantil, com foco
em contedos relacionados a promog¢do de comportamentos pré-sociais e habilidades sociais.
Participaram da pesquisa quatro professoras de uma escola municipal de educacgdo infantil
localizada no sudeste paulista. Foram extraidos dados de planejamentos semanais e realizadas
analises descritivas. Os resultados indicaram pequena quantidade de atividades planejadas
referentes a promogdo de comportamentos pro-sociais (0,2%), habilidades sociais (2,7%) ou
outros temas relacionados a socializagdo (8,8%), quando comparado a outros contetdos
pedagogicos (88,3%). Os achados convidam ao investimento na formacdo de professores,
incluindo o planejamento de atividades voltadas ao desenvolvimento de relacionamentos
interpessoais de qualidade, de modo a potencializar o processo de ensino-aprendizagem na
educacdo infantil.

Palavras-chave: comportamentos pro-sociais; educacdo infantil; habilidades sociais;
planejamentos de ensino.

Introduction

Lesson plans constitute tools capable of intervening in real situations to promote
transformation, allowing teachers to think and modify the actions to be executed. Despite
this, they are often perceived as just another pile of papers, adding to the workload already
experienced by teachers in their daily school lives (Vasconcellos, 2012). Fusari (1998)
adds that educators may sometimes create lesson plans merely to fulfill imposed

conditions, occasionally transcribing documents from the previous year to submit to
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administrators, or even neglecting them, considering them dispensable to the
development of pedagogical practice.

Ostetto (2016) emphasizes that the act of planning provides intentionality to
educational actions and involves outlining, programming, and documenting the teacher's
work proposal. Otherwise, there is a risk of remaining in the realm of ideas and concepts.
According to the author, planning should originate from a reflective process where the
educator considers the reality in which they teach, seeking causes and solutions related to
the difficulties encountered in meeting the learning needs of children. Specifically
regarding the preschool stage, the researcher highlights the existence of different forms
of planning (based on activity lists, developmental areas, themes, commemorative dates,
or knowledge areas). She clarifies that the guiding element of actions should be a clear
understanding of why and for whom the planning is being done.

Martins and Marsiglia (2015) add that planning should be linked to the content to
be taught, and these, in turn, should align with the intended objectives. This process
occurs at different times, from annual plans that unfold into semester, bimonthly, and
weekly plans, to the planning of each class. Despite this, throughout its history, preschool
education has faced extensive difficulties in establishing content, given that lingering
custodial and welfare-oriented conceptions can contribute to restricting content to the
reproduction of education promoted in everyday life and by the culture of common sense.
In this sense, the authors point out that content in this stage of education requires
definitions and redefinitions, which is why lesson plans and consistent teacher training
are paramount.

According to the Brazilian Common Curricular Base (Base Nacional Comum
Curricular - BNCC) (Brazil, 2017), preschool education constitutes the first stage of basic
education and aims at the comprehensive development of children up to the age of five,
encompassing physical, psychological, intellectual, and social aspects, complementing
the actions of the family and the community. In preschool education, the structuring axes
for children's learning and development are interactions and play, ensuring the rights to
play, socialize, explore, participate, know themselves, and express themselves.

Pinto and Branco (2009) analyzed the beliefs, values, and conceptions of preschool
teachers regarding the theme of the relationships between development, socialization, and
preschool education. Sixteen teachers participated in the research, responding to
interviews and attending focus group sessions. The results showed that a small portion of

educators demonstrated an understanding of the integrated nature of cognitive, emotional,
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and social development and their interconnection in the teaching-learning process.
Additionally, despite mentioning socialization as a primary objective and defining it as
interaction, their activity routines mainly focused on cognitive and psychomotor
development. The findings emphasized that, given the conceptions of the interviewed
educators, it is quite likely that they improvise actions without clarity about their
objectives, highlighting a need for further training.

In turn, Corréa (2018) investigated teachers' conceptions regarding the role of
preschool education and its implications for the construction of lesson plans. Thirty-eight
teachers from different schools participated in the study and responded to questionnaires.
The municipality where the study was conducted had a Pedagogical Laboratory for
Preschool Education, composed of teachers from the network who developed 50% of the
curriculum activities to be implemented with the children. The other half was the
responsibility of the class teacher, and the laboratory also provided occasions for
continuing training to assist in the process. The results regarding teachers' conceptions
highlighted the intertwining of care and education and the emphasis on the socialization
process as functions of preschool education. There was also an understanding of lesson
planning as a work tool, reflected in the planning of the participants' pedagogical actions,
demonstrating an intentionally organized teaching process for the development
of objectives.

Alvestad and Sheridan (2015), in an international context, investigated teachers'
experiences concerning challenges, problems, and dilemmas related to planning in
preschool education. Nine teachers from four educational institutions participated in the
study, responding to individual interviews. In the context of the study, educators had a
specific planning structure, a guiding curriculum regarding values, content, and tasks to
be followed in the preschool stage. The results indicated that the majority of teachers
argued in favor of a more flexible planning that could take into account the interests and
previous experiences of the children, as well as the composition of the group and the
characteristics of the school.

According to Azambuja, Conte, and Habowski (2017), discussions about planning
in preschool education point to the need for activities aimed at collective emancipation
within a teaching framework that develops interrelated competencies. According to the
authors, the exercise of citizenship begins in childhood, in reciprocal relationships, and

the school is a space to address coexistence, alterity, generous behaviors, interpersonal
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relationships, which can occur in the understanding and encounter with others. Such
proposals align with projects in the field of prosocial behaviors and social skills.

The term “prosocial behavior" designates a voluntary action directed towards
benefiting another individual. Throughout the life cycle, these actions are of fundamental
importance for the quality of interpersonal relationships and tend to predict various
positive outcomes for both the individual displaying them and others participating in the
interaction (Eisenberg, Spinrad, & Knafo-Noam, 2015). Such behaviors have been
organized into different categories, including help (teaching, explaining, retrieving an
object, providing assistance in tasks), cooperation (collaborating with ideas proposed by
others in activities or games, establishing partnerships), sharing (offering an object,
allowing its use, sharing food and toys), and comfort (providing physical comfort,
offering words of consolation for others facing difficulties, trying to cheer up another
child), that are focal points of studies concerning prosocial behaviors in preschool
children (Ramaswamy & Bergin, 2009).

Regarding integration into educational curricula, the teaching of prosocial
behaviors constitutes a subgroup of the field of Social-Emotional Learning, which, in
turn, falls under the category of so-called Non-Cognitive Skills. The term "Non-Cognitive
Skills" has received criticism in the literature, as a construct should not be defined by
what it is not (Bergin, 2018). Additionally, some authors propose that such skills often
rely on cognition, learning, and memory (Mondi, Giovanelli, & Reynolds, 2021).

Social-Emotional Learning is divided into five core competencies, namely self-
awareness, self-regulation, social awareness, responsible decision-making, and
relationship skills (CASEL, 2017). The relationship skills include both intrapersonal and
interpersonal dimensions, with the latter specifically encompassing prosocial behavior
(Domitrovich, Durlak, Staley, & Weissberg, 2017).

Over the past two decades, an increasing number of studies have turned attention
to prosocial behavior, focusing on the integration of diversity, the construction of a more
just and collaborative society, and the reduction of violence (Caprara, Alessandri, &
Eisenberg, 2012). Recent research demonstrates that the promotion of prosocial behaviors
in the school context is also related to the decrease in aggressive and disruptive behaviors,
improvement in teacher-student and peer relationships, cooperation with others and tasks,
favoring academic performance (Berger, Benatov, Cuadros, VanNattan, & Gelkopf,
2018; Bergin, 2019; Freitas, Oliveira, Lima, & Melo, 2021; Longobardi, Settanni, Lin, &
Fabris, 2021; Yao & Wong, 2021).
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On the other hand, the construct of social skills, more widely disseminated in
Brazil, primarily comprises behaviors that enable an individual to deal competently with
social situations, benefiting the quality of relationships, which are also part of individuals'
socioemotional development (Del Prette & Del Prette, 2013; 2014). Del Prette and Del
Prette (2013) proposed seven interdependent and complementary classes of social skills,
of greater relevance in childhood, namely: assertiveness (agreeing or disagreeing with
opinions, defending one's own rights, resisting peer pressure); self-control and emotional
expressiveness (managing anxiety, tolerating frustrations, expressing positive and
negative emotions); civility (greeting people, saying goodbye, using expressions like
"thank you," "please,” "sorry," waiting for a turn to speak, following rules); empathy
(expressing understanding of the other's experience or feeling, listening, and showing
interest in peers); making friends (introducing oneself, initiating and maintaining
conversation, asking and answering questions by offering self-disclosure); academic
social skills (participating in discussions, following instructions related to academic
behaviors); and interpersonal problem-solving (identifying, evaluating, and
implementing possible alternatives to interpersonal problems).

In Brazil, the Ministry of Education (MEC) commissioned a study from the United
Nations Educational, Scientific and Cultural Organization (UNESCO) regarding the
integration of intentional pedagogical practices aimed at developing socioemotional skills
as a path to academic success in Basic Education. The objective was to provide support
for the formulation of educational public policies. The results highlighted, above all, the
need to invest in the teacher's repertoire, providing support for practice, to create learning
conditions that benefit the overall development of students (Abed, 2016).

Studies indicate that promoting prosocial behaviors and social skills among
children should be a priority in educational institution projects. In this sense, there is a
need to understand plans in this regard, given their potential influence on pedagogical
practices (Al-Thani & Semmar, 2017; Bergin, 2014). According to the literature, in
preschool curricula, academic content has disproportionately received greater attention
compared to those related to socioemotional development (Barrios & Branco, 2021;
Bolsoni-Silva et al., 2013; Kuebel, 2017). Based on the above, the present study aims to
identify activities planned by preschool teachers, focusing on content related to the

promotion of prosocial behaviors and social skills.
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Method
Participants

The study included four teachers from a public municipal preschool located in a
city in the southeastern region of the state of Sdo Paulo, Brazil. All versatile teachers from
the institution's afternoon session participated, responsible for Kindergarten | and
Kindergarten Il classes (educational stages where children aged approximately four and
five years are enrolled, respectively). The school was chosen as the largest educational
institution in the municipality, situated in a neighborhood with significant infrastructure
demands and social issues such as unemployment, insufficient slots in early childhood

education centers, violence, and drug trafficking.
Instrument

Lesson Plan Data Extraction Form: This instrument was developed by the researchers
based on the format of the lesson plans created by the participating teachers. The form
includes a section for the identification of the teacher, class, and reference week.
Additionally, it contains fields for recording the programmed content and checkboxes to
indicate the presence of planned activities related to the promotion of prosocial behaviors
(in the categories help [aH], cooperation [aCp], sharing [aS], and comfort [aCf]) and
social skills (in the categories assertiveness [aAST], self-control and emotional
expressiveness [aSCEE], civility [aCV], empathy [aE], making friends [aMF], academic
social skills [aASS], and interpersonal problem-solving [alPS]). These categories were
established and formulated based on the literature related to prosocial behaviors and
social skills in childhood (Del Prette & Del Prette, 2013; Ramaswamy & Bergin, 2009),

as demonstrated in Table 1 and Table 2, respectively.

Table 1

Categories of activities related to the promotion of prosocial behaviors

Category and Abbreviation Description

Indicates activities planned by the teacher to promote, among
children, behaviors such as teaching, explaining, picking up an
object, and providing assistance in tasks to a peer.

Help
(aH)

Indicates activities planned by the teacher to promote, among
children, behaviors of collaborating with ideas proposed by others in
(aCp) b e :

activities or games, and establishing partnerships.

Cooperation
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(aS)

Comforting

(acCf)
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Indicates activities planned by the teacher to promote, among
children, behaviors of offering an object, authorizing a peer to use an
object, and sharing toys and food.

Indicates activities planned by the teacher to promote, among
children, behaviors of providing physical comfort, offering words of
comfort to others facing difficulties, and trying to cheer up another
child.

Table 2

Categories of activities related to the promotion of social skills

Category
and Abbreviation

Description

Assertiveness
(aAST)

Self-Control and
Emotional
Expressiveness
(aSCEE)

Civility
(acv)

Empathy
(aE)

Making Friends
(aMF)

Academic Social

Indicates activities planned by the teacher to promote behaviors such as managing
anxiety, tolerating frustrations, and expressing positive and negative emotions.

Indicates activities planned by the teacher to promote behaviors such as agreeing
or disagreeing with opinions, defending one’'s rights, and resisting peer pressure.

Indicates activities planned by the teacher to promote civil behaviors among
children, such as greeting people, saying goodbye, using phrases like "thank you,"
"please," "sorry," waiting for their turn to speak, and following rules (not related
to academic behaviors).

Indicates activities planned by the teacher to promote behaviors of expressing
understanding of others' experiences or feelings, actively listening, and showing
interest in their peers.

Indicates activities planned by the teacher to promote behaviors related to making
friends, including introducing oneself, initiating and maintaining conversation,
and asking and answering questions while sharing self-disclosure.

Indicates activities planned by the teacher to promote social skills related to

Skills academic settings, such as participating in discussions and following instructions
(aASS) related to academic behaviors.
Interpersona_l Indicates activities planned by the teacher to promote skills in identifying,
Problem-Solving - . : - . .
(alPs) evaluating, and implementing possible solutions to interpersonal problems.

The instrument also includes sections for recording contents related to the theme

of socialization (but not specifically prosocial behaviors or social skills - Other

socialization contents [aOS]), and other pedagogical contents (Other pedagogical

contents [aOP]). Table 3 presents the titles, abbreviations, and descriptions of the

mentioned categories.
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Table 3
Categories of activities related to other socialization contents and other pedagogical

contents

Category

and Abbreviation Description

Indicates activities planned by the teacher to promote learning
Other Socialization Contents related to the theme of socialization that, due to lack of

(a0s) specifications or being discrepant from other categories, could not
be incorporated into any of them.
Other Pedagogical Contents Indicates activities planned by the teacher to promote learning that
(aOP) are not directly related to the theme of socialization.

Data Collection

The lesson plans were individually requested from the afternoon teachers
throughout each quarter of the 2018 school year. Each document, organized weekly,
comprised activities planned for five days of classes (except for weeks with holidays or
non-working days according to the school calendar). Subsequently, the researchers
requested permission to make photocopies of the documents and then proceeded with the

records on the Lesson Plan Data Extraction Form.
Data Analysis

The data extracted from the lesson plans were categorized and tabulated in a
spreadsheet to facilitate visualization. To validate the categorization performed by the
researchers, the material was subjected to evaluation by two independent judges,
postgraduate researchers in psychology.

To verify the reliability of the assessments, analyses were conducted to calculate
the Kappa coefficient (Cohen, 1960), with the result obtained equal to 0.49, indicating
moderate agreement (Confidence Interval [CI]: 0.40-0.58), considering p<0.001.
To understand the reasons for this level of agreement, an analysis comparing the
responses of Judge 1 and Judge 2 was performed. It was found that, for the category of
activities that predominated in the coding, that is, aOP, the Kappa was 0.89 (CI: 0.73-
1.00), and this value demonstrates almost perfect agreement.

However, for the others, due to the small number of records, it was not possible
to obtain an interpretable Kappa value, except for aOS, whose coefficient was 0.60 (ClI:

0.40-0.70), which shows moderate agreement. Based on this, it was decided to proceed
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with the discussion of doubts or inconsistencies present in the evaluations between
researchers and judges until a consensus was reached. After this process, the absolute and
relative frequencies of records in each category were calculated, and descriptive analyses

were performed.
Ethical Considerations

The study was conducted after approval from the (information suppressed to avoid
identifying the authors) (CAAE No. [information suppressed to avoid identifying the
authors]), and with the school's consent. The participation of the teachers was formalized
through reading and signing the Informed Consent Form, following Resolution 466/12 of

the National Health Council.
Results

The teachers will be identified in this study as P1, P2, P3, and P4, with the first
two being responsible for Kindergarten | classes and the latter two for Kindergarten 1l
classes. The age of the educators ranged from 28 to 46 years, with an average of 39.
All had a degree in pedagogy, three had completed postgraduate studies (lato sensu), and
their teaching experience in preschool varied from 1 to 15 years. Each class had an
average of 24.5 children.

In total, 57 weekly lesson plans were presented by the teachers. P1 and P2 shared
the development and use of the documents, while P3 and P4 did it individually. P4
prepared these documents every week of the school year, presenting 11, 10, 10, and 10
plans in the 1%, 2" 3" and 4" quarters, respectively. P1 and P2 provided five plans in
the 3 quarter and five in the 4™, and P3 submitted four in the 1% and two in the
2" quarter.

Regarding the format, the documents were structured as tables, with a column for
the schedules of each element in the school routine and others for the five days of the
week. The rows (from which data were extracted for this study) included the activities
proposed by the teachers, their respective schedules, as well as the periods reserved for
snacks and oral hygiene.

Concerning the content of the plans, the data indicate that 0.2% of activity records
referred to a category related to prosocial behaviors (aCp), 2.7% belonged to categories

related to social skills (aCv and aASS), and 8.8% referred to other socialization contents
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(@0sS), while 88.3% of the records were related to other pedagogical contents (aOP).
Intotal, 402 activities were recorded. Table 4 presents absolute frequencies,
relative frequencies, and the total number of activities in each analysis category.

Table 4

Frequency of activities by category in lesson plans

Category  Total records

AH 0 (0.0%)
aCp 1 (0.2%)
as 0 (0.0%)
acCf 0 (0.0%)
aAST 0 (0.0%)
aSCEE 0 (0.0%)
aCv 8 (2.0%)
akE 0 (0.0%)
aMF 0 (0.0%)
aASS 3(0.7%)
alPS 0 (0.0%)
aos 35 (8.8%)
aOP 355 (88.3%)
Total 402 (100%)

Notes. aH: help; aCp: cooperation; aS: sharing; aCf: comforting; aAST: assertiveness; aSCEE: self-control
and emotional expressiveness; aCv: civility; aE: empathy; aMF: making friends; aASS: academic social
skills; alPS: interpersonal problem-solving; aOS: other socialization contents; aOP: other pedagogical
contents.

Regarding the plans within each category, it is noteworthy that aCp involved an
activity called “Working on Cooperation”, aCv mainly included activities related to rules
and agreements, aASS comprised directed play and drawing, and aOS encompassed
primarily conversation circles. In turn, aOP involved activities related to learning letters,
numbers, colors, contact with textures, nursery rhymes, collages, use of modeling clay,
among others. Table 5 presents examples of activity titles found in the weekly plans

presented by the teachers in each category.
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Tabela 5

Activities identified in lesson plans

Category Activity
aCp Working on Cooperation
Agreements: yes/no; circle with gestures/rules; circle with agreements; drawing and
aCv poster about agreements; magic words (please, thank you, sorry, excuse me); discussion
about: “can and cannot”
Aass Directed drawing; Directed play
Conversation circle: how | recognize myself; conversation circle: personal hygiene;
aos conversation circle: healthy eating; conversation circle: Black Awareness Day;
conversation circle: environment; working on respect
Alphabet copy; Continue the numeral sequence; ldentify animals; Dominoes; Coloring
with crayons on rough surface; Nursery rhyme; Free drawing; Reading; Mobile
aOP alphabet; Counting students; Classification: bigger/smaller; Puzzle; Texture; Tongue
twister; Laterality (right and left); Primary colors; ABC; Crossword puzzle; Addition
with drawings; Day/night poster; Chart, crepe paper collage; Playdough.
Notes. aCp: cooperation; aCv: civility; aASS: academic social skills; aOS: other socialization content; aOP:
other pedagogical content.

The contents recorded in the categories aCp, aCv, aASS, and aOS covered themes
(e.g., working on cooperation; agreements: yes/no; magic words - please, thank you,
sorry, excuse me; working on respect), methods (e.g., directed drawing; directed play),
or a combination of both (e.g., drawing and poster about agreements; conversation circle:
personal hygiene). Regarding the records obtained in the category aOP, they included
ways of carrying out activities (e.g., alphabet copy; continue the numeral sequence;
identify animals), resources and/or materials to be used (e.g., mobile alphabet; nursery
rhyme; chart; playdough), themes (e.g., texture; laterality; primary colors), or a
combination of the aforementioned elements (e.g., coloring with crayons on a rough

surface; crepe paper collage).
Discussion

The data from this study showed a variation in the routine of lesson plan
development among the teachers. P4 consistently presented her plans throughout all
weeks of the school year, unlike P1, P2, and P3. In this aspect, the findings contrast with
those of Alvestad and Sheridan (2015) and Corréa (2018), where 100% of the teachers in
the samples reported continuously creating or collaborating on lesson plans.

Regarding content, the weekly plans of the participating teachers primarily
involved activities related to pedagogical objectives that did not directly address the
promotion of prosocial behaviors, social skills, or other aspects related to socialization,

with only a small portion dedicated to these themes. These findings align with those of
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Kuebel (2017), who highlights that contents related to other pedagogical aspects have
been more privileged in preschool than those focused on socioemotional development.
According to Pinto and Branco (2009), although teachers consider socialization a
fundamental purpose of preschool, activities related essentially to psychomotor and
cognitive development dominate lesson plans.

The results may indicate a potential obstacle to promoting prosocial behaviors and
social skills and prompt reflection on the place these contents occupy in the school
curriculum. Alvestad and Sheridan (2015) note that the goals of a school curriculum
reflect societal notions about what children need to learn upon entering the educational
institution and, in the long run, the type of characteristics valued in citizens that a given
society aims to cultivate.

It is considered that if socioemotional development-related contents are not clearly
present in formal curricula, teachers may not plan for them, leading to unintentional
actions in teaching practice. Such consequences can negatively impact children's learning
of these contents (Al-Thani & Semmar, 2017; Bergin, 2014; Kuebel, 2017). In this regard,
the data from this study also suggest the possibility that the school might be underutilizing
training opportunities that could enhance the learning of other pedagogical contents and
positive outcomes throughout the educational journey and in other life contexts (Bergin,
2018; Del Prette & Del Prette, 2014; Freitas et al., 2021; Yao & Wong, 2021).
The literature suggests that, in addition to the elements of a curriculum, plans that also
consider the interests of children can contribute to promoting their autonomy and better
interactions in school (Alvestad & Sheridan, 2015; Azambuja et al., 2017).

As for activities planned by teachers on the theme of socialization, Barrios and
Branco (2021) point out that these mainly relate to social coexistence rules, a strategy
that, if used exclusively and unilaterally established by adults, may fail to prioritize the
development of cooperative relationships with children. It is noteworthy that the findings
of the present research confirm a concentration of planned activities aimed at establishing
agreements and rules, encompassed by the “civility” category in the subgroup of social
skills, but also present a significant number of activities titled “roda de conversa”
(conversation circle), involving different themes. This diversity may represent progress
in diversifying planned activities aimed at benefiting positive social interactions.

Concerning the format, the organization of the plans presented by the participants
seems to fit the model of listing activities. According to Ostetto (2016), this structuring

is based on time intervals for each activity, where the teacher alternates activities with
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routine moments such as meals and hygiene, using a simple list that does not include the
description of objectives, execution mode, or evaluation criteria. According to the author,
this planning format presents complications since it relies more on time organization than
on educational aspects related to children's learning. She argues that these issues can
directly influence the effectiveness of educational action in achieving the maximum
potential of child development. Additionally, presenting activities in terms of themes,
execution methods, or methods and materials can serve as a guide for the teacher who
created the plan but may hinder other professionals, such as substitute teachers, from
following the plan in the absence of the regular teacher on a school day.

Beyond the content and formats of the plans, the data from this study prompt
reflections on the function that these plans have in the perception of teachers, how they
understand their importance, what guides practice in their absence, and what can
contribute to investing in their development. The literature suggests that teachers often
perceive plans as a purely bureaucratic task, devoid of utility for the development of
pedagogical practices, leading them to resort to improvisations in their daily routines
(Fusari, 1998; Vasconcellos, 2012).

It is also worth noting that the reliance on improvisation in practice may be even
more present in preschool due to biases of exclusively welfare-oriented conceptions still
held by some professionals in relation to this stage of education. In other words, there is
a risk that content is limited to common sense and the reproduction of education and care
as seen in other spheres of daily life, hence the lower importance given to planning.
Moreover, these aspects may be related to deficits in training as well as the overload
experienced by teachers in the educational system. In this direction, Martins and
Marsiglia (2015) emphasize that teachers aspire to do good work; however, concrete
conditions for such work may be lacking. Therefore, facilitating discussions about
planning and envisioning possibilities for its integration into the teacher's daily routine,
considering their understanding, work conditions, and the context in which they are
involved, proves to be crucial.

The results of this study have implications for the discussion on the quality of
psychology teaching in undergraduate courses and its scope in terms of theoretical and
practical aspects. Research highlights that contents related to the development of
interpersonal relationships based on social values compatible with citizenship may not
even be present in the teacher's formative journey, creating a gap that has repercussions
in practice (Abed, 2016; Barrios & Branco, 2021; Pinto & Branco, 2009). Similarly,
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Bolsoni-Silva et al. (2013) emphasize the need to rearrange teaching procedures to
provide teachers with continuing training that covers relevant cross-cutting themes, as
mentioned above. It is considered that, for such a reorganization of content and strategies
to become possible in practice, and for them to encompass the purpose of the integral
development of children, as advocated by the BNCC (Brazil, 2017), the planning process
seems to be an indispensable step.

Concerning the limitations of the research, the small number of analyzed lesson
plans, participating teachers, and the fact that they belong to only one school are
highlighted, which does not allow for the generalization of results. Considering that the
Brazilian educational context is very diverse, it is suggested that future studies investigate
the existence of planned activities to promote prosocial behaviors and social skills in
preschool institutions in different cities and regions of the country. It is also relevant to
assess teachers' conceptions regarding these contents, the existence of strategies related
to their promotion in schools, whether they are intentional, how they are documented, and
the repertoire of educational social skills of teachers. Future studies should include a
consultation with teachers, in addition to requesting lesson plans, for a more
comprehensive understanding of the nature of the proposed activities in the documents.

In conclusion, the findings of this study invite public policy managers and
educational institutions to invest in the initial and continuing training of teachers and
support teachers in the development of lesson plans, including activities aimed at
promoting prosocial behaviors and social skills, to enhance the teaching-learning process
in preschool. To achieve this, the needs of teachers and children, as well as their previous
experiences and the social context in which they are inserted, must be considered.
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